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Year 2  Branch 3 Galilee to Jerusalem
The expected outcomes are a synthesis of the content outlined in the knowledge lenses and the skills described in the ways of knowing. 
Each age-phase will have a prescribed set of expected outcomes that will indicate what pupils are expected to know, remember and be able to do, using
the language of the ways of knowing and applying it to the discrete knowledge within each lens.
It is against these expected outcomes that schools will assess pupil progress, both formatively and summatively. 
This directory does not prescribe a particular approach to assessment but does provide clear expectations for each age-phase that will allow meaningful assessment to occur. 
(Page 40 RED)

Use this document alongside the Ways of Finding out what pupils know document from the Assessment Toolkit
https://www.dioceseofbrentwood.net/red-assessment/ 
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	Success Criteria
	Recommended Assessment Methods
	Outcomes of evidence
	Week/Lesson

	U2.3.1
[image: Ear with solid fill]
Retell, in any form, the story of John the Baptist and the baptism of Jesus.
	· I can retell the story of John the Baptist. 
· I can recall that John the Baptist was a prophet.
· I can retell the story of the baptism of Jesus. 

	Assessment method 24: Hooks
Task: Provide a small selection of story reminders: figures of John and Jesus, a river picture, a dove image and a speech bubble for the Father’s words. Pupils choose and arrange reminders to help someone hear the story, then retell it through speech, drawing or simple enacted narration. Suitable prompts include: ‘What part of the story does this help tell?’ and ‘What happened next?’ Use the Gospel version taught as the reference.

Assessment method 41: ‘What I Learnt Today’ Postcards
Task: Adapt the postcard into a short picture retelling for someone who missed the lesson. Pupils draw the main moments in order and add captions, dictate sentences or narrate their pictures. Allow extra space where needed. A useful prompt is: ‘Tell the story from John preparing people for Jesus to what happened at Jesus’ baptism.’ Avoid word limits or banned vocabulary.

	Expected evidence
· A connected retelling broadly follows the Gospel account taught: John prepares people for Jesus; Jesus comes to John and is baptised; the Holy Spirit descends like a dove; the Father identifies Jesus as his beloved Son. Details such as the heavens opening follow the source used.
· Speech, pictures, captions or actions make clear that John baptises Jesus. The Father’s words concern Jesus, and the dove is associated with the Holy Spirit.
· Pupils communicate the meaning of the Father’s words in simple language. Exact quotation and a separate theological explanation are unnecessary.
· Key vocabulary includes John the Baptist, Jesus, baptism/baptised, Holy Spirit, Father and Son, used meaningfully within the retelling. Teacher-facing terms such as inauguration, redemption and Trinitarian revelation are not required pupil vocabulary.
Working towards
· The pupil retells Jesus coming to John and entering the water but omits the Spirit’s descent or the Father’s words.
· The main events are present, but their order or the identity of a speaker needs clarification.
· The pupil can narrate each picture after prompting but has not yet connected the pictures into a whole account.
· Naming John, Jesus, water and a dove without communicating what happened.
· Copying captions or arranging adult-sequenced pictures without showing understanding through narration or another accessible form.
· A retelling that says Jesus needed forgiveness for wrongdoing, became God’s Son at his baptism, or was visited only by an ordinary bird. These misconceptions need clarification.
· Describing a present-day baptism or expressing enjoyment of the story without retelling this Gospel event.


	

	U2.3.2.
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Begin to recognise ‘parables’ as a literary form in Scripture with reference to the parable of the lost sheep (Lk 15:4-7) and how Jesus uses them to teach people about God.
	· I can begin to recognise the literary form of a parable. 
· I can recognise that Jesus used parables to teach people about God. 

	Assessment method 48: Hermeneutical Approach: LAaSMO (Attributed to Dr Margaret Carswell)
Task: Adapt just the literary form and meaning elements. Read Luke 15:4–7 in accessible language, including Jesus’ explanation of the rejoicing. Use pictures of the shepherd searching, carrying the sheep and rejoicing to support discussion. Ask:
· ‘What do we call this kind of story Jesus tells?’
· ‘What does Jesus use a parable to teach people about?’
· ‘Choose a picture. What does this part of the story help people understand about God?’
Accept spoken answers, pointing with explanation, or drawings with an adult-scribed caption. If needed, revisit the ending and explain that turning back to God means turning away from wrongdoing and towards God.

Assessment method 29: Hot Seating
Task: After hearing the passage, pupils take the shepherd’s role and answer two short questions: ‘What did you do when one sheep was missing?’ and ‘What happened when you found it?’ Keep answers grounded in the passage. Pupils may use figures or answer without acting.
Then step outside the role and ask each pupil: ‘Use the word “parable” to say what kind of story Jesus told’ and ‘What does the shepherd’s joy help Jesus teach people about God?’ This final exchange provides evidence beyond recalling the shepherd’s actions.

	Expected evidence
· Recognises the lost sheep as a parable and begins to describe its purpose: ‘Jesus tells this story to teach people about God.’
· Connects a relevant detail with its meaning, through speech, drawing with explanation or discussion: ‘The shepherd keeps looking. Jesus is showing that God cares about someone who is lost.’
· Begins to connect the rejoicing with Jesus’ explanation: ‘God is pleased when someone turns back to him.’
‘Parable’ is the key new pupil vocabulary. ‘Literary form’, ‘divine mercy’ and ‘repentance’ are useful teacher-facing terms; pupils can express the meaning in simple language without using them.

Working towards
· Names the story as a parable and recalls its events, but cannot yet say how Jesus uses it to teach about God.
· Says ‘God loves everyone’, but does not yet connect that statement with anything in the passage.
· Connects the search with God’s care, while understanding of the rejoicing is still emerging.
· Recalls the number of sheep, produces an attractive picture or performs the story confidently without communicating its meaning.
· Describes the passage only as advice about looking after animals or helping others.
· Treats it as a report about sheep Jesus owned, or suggests that being lost means God has stopped caring.


	

	U2.3.3.
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Recognise that everyone is tempted to make bad choices (sin), but that God loves and forgives all people.
	· I know that deliberate bad choices are called sin. 
· I can recognise that everyone is tempted to make bad choices. 
· I can recognise that God loves us and forgives all people. 

	Assessment method 33: What Do You See?
Task: Present simple drawings with brief captions read aloud. Include a child who feels like excluding someone but chooses to include them; a child who deliberately excludes someone; and a child who accidentally knocks over another child’s model. Captions should make intentions clear, rather than expecting pupils to infer them from facial expressions. Allow a short silent look, then invite pupils to identify and describe what is happening.
Use prompts such as:
· ‘Which child feels tempted but makes a loving choice? Use the word temptation to describe this.’
· ‘Which child chooses to be unkind? Which picture shows an accident?’
· ‘Can children and grown-ups both be tempted to make an unloving choice?’
· ‘The child who excluded someone is sorry and wants to change. What do Christians believe about God’s love and forgiveness for this child?’
· ‘What loving choice could the child make next?’

Assessment method 41: ‘What I Learnt Today’ Postcards
Task: Pupils make a short postcard for a fictional puppet who says, ‘I chose to tell a lie. Now God cannot love me.’ Pupils draw and label, write briefly or dictate a response. Invite them to include what the puppet needs to understand about temptation, sin, God’s continuing love and forgiveness, and a loving next step.
Optional starting phrases include ‘Anyone can feel tempted to…’, ‘Choosing to…’ and ‘God still…’. Follow up individually with: ‘What could the puppet do if it is sorry and wants to change?’ Accept a simple response such as telling the truth, asking forgiveness and trying to put things right.

	Expected evidence
· Identifies that anyone, including adults, can be tempted, without suggesting that temptation forces someone to choose wrongly.
· Uses temptation for feeling drawn towards a wrong choice and sin for choosing against love. Recognises that an accident or unwanted feeling is not itself sin.
· Says that God continues to love people when they choose wrongly and welcomes and forgives those who turn back to him.
· Makes a simple connection between forgiveness and a new beginning: for example, ‘God still loves the puppet. It can ask forgiveness and tell the truth.’
The essential pupil vocabulary is temptation, sin and forgiveness, used meaningfully in simple language. Technical accounts of moral law, grace or repentance are teacher-facing framing, not vocabulary requirements here.


Working towards
· Correctly identifies an unloving choice but says only that it breaks a classroom rule, without connecting it with love.
· Recognises God’s continuing love but cannot yet connect forgiveness with acknowledging wrongdoing and trying to change.
· Understands a fictional example in everyday language but still confuses the religious terms.
· Recognises temptation in one child’s situation but thinks only certain people experience it.
· Repeats ‘God forgives everyone’ without showing what this means in a simple situation.
· Labels feeling angry, being tempted or having an accident as sin.
· Claims that God stops loving someone who chooses wrongly, or that forgiveness makes unloving choices unimportant.
· Produces an attractive drawing or a personal promise without showing the relevant understanding. Personal behaviour or willingness to disclose wrongdoing is not assessment evidence for this outcome.

	

	U2.3.4.
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Begin to recognise that the miracles of Jesus are signs that he is the Son of God.
	· I can begin to recognise that the miracle of the paralysed man was a sign that Jesus is the Son of God. 
· I know what a miracle is. 
· I know what a sign is. 
· I can begin to recognise that miracles of Jesus show that he is the Son of God. 

	Assessment method 31: I know, I wonder…
Task: Use a miracle account already studied, such as Jesus calming the storm. Begin with a picture from the story and invite each pupil to say something they know Jesus did. Follow with: ‘I wonder what this miracle helps Christians recognise about Jesus?’ If needed, ask: ‘What does this story show about who Jesus is?’ Allow paired talk before listening to individual responses.

Assessment method 41: ‘What I Learnt Today’ Postcards
Task: Invite pupils to draw one action from a miracle account already studied. Add a short written or adult-scribed message using: ‘In this miracle, Jesus…’ and ‘This helps Christians recognise that Jesus…’. Ask pupils to talk about their drawing and message together. Accept an oral response instead of writing; avoid word limits or restrictions on vocabulary.

	Expected evidence
· A pupil identifies something Jesus does in a familiar miracle account and connects it with the Church’s belief that he is the Son of God. For example: ‘Jesus made the storm stop. This is a sign that he is God’s Son.’ This is illustrative wording, not a required script.
· Speech, drawing with commentary or a short message shows that the miracle points to who Jesus is. A simple connection is sufficient.
· Relevant pupil vocabulary includes Jesus, miracle and Son of God or God’s Son. Understanding sign may be expressed as ‘shows us who Jesus is’. Technical language such as ‘divine identity’ or ‘incarnate Word’ belongs to teacher framing and is not required in pupil answers.

Working towards
· A pupil accurately recalls the miracle and recognises Jesus’ unusual power or care, but does not yet connect it with his identity as God’s Son.
· A pupil says ‘Jesus is the Son of God’ but needs support to connect that belief with the miracle being discussed.
· Retelling events, naming miracles or producing a detailed picture without communicating their connection with Jesus’ identity.
· Describing Jesus only as a magician or superhero, or saying that performing the miracle made him become God’s Son.
· Expressing personal belief, enjoyment or a wish to help others without showing the intended connection. Personal assent is not assessed.


	

	U2.3.5.
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Correctly use religious words and phrases to recognise how Catholics say sorry to God in prayer and talk about why saying sorry to God and to others is important.
	· I can use religious vocabulary to recognise how Catholics say sorry to God. 
· I can talk about why saying sorry to God and others is important. 
· I know that ‘apostle’ means 
· I know that Jesus chose twelve apostles to be sent out in his name. 
I can begin to recognise that the number twelve is important in the Bible. 
	Assessment method 31: I know, I wonder…
Task: Read aloud a familiar prayer asking God’s forgiveness alongside a short prayer of thanks. Pupils identify which expresses sorrow and complete: ‘I know this prayer asks God’s forgiveness because…’. An adult or partner follows with a focused question:
· ‘What does “forgive” mean in this prayer?’
· ‘Why do Catholics say sorry to God?’
· ‘Why does saying sorry to someone who has been hurt matter too?’
Allow paired rehearsal, then hear each pupil’s own answer. Provide familiar words such as God, prayer, sorry and forgiveness as optional prompts.


Assessment method 24: Hooks
Task: Present a short fictional situation: a child deliberately spoils another child’s drawing. Supply three possible teaching prompts: a familiar prayer asking forgiveness, a picture of an apology, and a picture of helping repair the damage. Pupils choose prompts to help a puppet understand how Catholics say sorry to God and why saying sorry to others matters.
Ask pupils to identify the prayer and explain their choices:
· ‘Which words show that this is a prayer asking God’s forgiveness?’
· ‘How could this picture help explain why saying sorry matters?’
· ‘The child has said sorry. What might they still need to try to put right?’

	Expected evidence
· Identifies a prayer asking God’s forgiveness and uses familiar religious words or phrases meaningfully, for example ‘prayer’, ‘forgive us’ or ‘God’s forgiveness’.
· Talks simply about why Catholics say sorry to God: wrongdoing harms their relationship with God, and they trust his love and forgiveness. Everyday wording is sufficient.
· Connects saying sorry to others with recognising hurt and wanting to put things right or act differently.
· Distinguishes addressing God in prayer from apologising to the person harmed, while recognising why both matter.
Meaningful religious language is essential; a fixed technical vocabulary list is not. Repentance, reconciliation and mercy can guide teacher explanations without becoming compulsory pupil definitions.

Working towards
· Recognises the prayer and uses ‘forgiveness’, but cannot yet say why Catholics ask for it.
· Explains why an apology matters to a friend but omits the relationship with God.
· Says that Catholics pray because God forgives, but needs prompting to connect sorrow with changing actions or repairing harm.
· Recites a prayer or matches vocabulary without showing its meaning.
· Explains saying sorry only as politeness or avoiding punishment.
· Suggests that saying the words automatically removes all harm, or that God forgives only perfect people.
· Produces a thoughtful drawing without an explanation that establishes the relevant understanding.
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