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Year 5  Branch 3 Galilee to Jerusalem
The expected outcomes are a synthesis of the content outlined in the knowledge lenses and the skills described in the ways of knowing. 
Each age-phase will have a prescribed set of expected outcomes that will indicate what pupils are expected to know, remember and be able to do, using
the language of the ways of knowing and applying it to the discrete knowledge within each lens.
It is against these expected outcomes that schools will assess pupil progress, both formatively and summatively. 
This directory does not prescribe a particular approach to assessment but does provide clear expectations for each age-phase that will allow meaningful assessment to occur. 
(Page 40 RED)

Use this document alongside the Ways of Finding out what pupils know document from the Assessment Toolkit
https://www.dioceseofbrentwood.net/red-assessment/ 
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	Success Criteria
	Recommended Assessment Methods
	Outcomes of evidence
	Week/Lesson

	U5.3.1
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Recognise that in the Beatitudes Jesus tells his followers important messages about what makes a life blessed.
	· I know who Jesus says will be blessed in his sermon on the Mount.
· I can explain what Jesus means by being ‘Blessed’.
· I know that Jesus teaches us important messages in the Beatitudes about what makes a life Blessed
· I know that this was a revolutionary teaching for Jesus’ followers.

	Assessment method 48: Hermeneutical Approach: LAaSMO (Attributed to Dr Margaret Carswell)
Task: Use the literary form and meaning elements of LAaSMO. Pupils identify the passage as Jesus’ teaching within the Sermon on the Mount and notice its repeated blessings and promises. Select the blessings concerning peacemakers and those who mourn. Pupils highlight whom Jesus calls blessed and underline the accompanying promise, then explain orally or in short annotations:
· ‘What does Jesus teach his followers about a blessed life in these lines?’
· ‘How does God’s promise help explain why someone who mourns can be called blessed?’
· ‘What might peacemaking look like in a follower’s treatment of others?’

Assessment method 18: Be the Teacher
Task: Present this fictional pupil explanation: ‘The Beatitudes are Jesus’ teaching. Blessed means feeling cheerful all the time. Jesus calls peacemakers blessed. People earn God’s Kingdom by completing every Beatitude perfectly.’ Pupils identify accurate statements and improve the mistaken ones, using the passage. Follow with: ‘Explain how the promise to those who mourn helps correct this explanation.’ Allow spoken corrections or brief written annotations.

Assessment method 10: Exit Tickets
Task: With the passage visible, collect a short individual response to two prompts:
· ‘Choose the blessing about mercy or peacemaking. Describe what Jesus teaches, include God’s promise, and give an example of how a follower might live this teaching.’
· ‘Explain why being blessed does not mean that everything in someone’s life is easy.’
Accept a few sentences, an oral response recorded by an adult, or a labelled drawing with an explanation.

	Expected evidence
· Identifies the Beatitudes as Jesus’ teaching to his followers and explains messages from the passage in their own words, with reference to the accompanying promises.
· Explains that ‘blessed’ concerns God’s gift and promised life in his Kingdom. For example: ‘Those who mourn can be blessed because God promises comfort; Jesus is not saying sadness itself is good.’
· Makes a relevant connection between teaching and life: for example, a peacemaker helps people resolve a disagreement, reflecting Jesus’ blessing of peacemakers and his promise that they will be called children of God.
· Essential pupil vocabulary centres on Beatitudes and blessed, with accurate explanations of the selected examples. Everyday language can communicate understanding of God’s promises. Revealed law, New Law and grace provide teacher-facing theological framing; technical definitions are not conditions for demonstrating this outcome.

Working Towards
· Describes mercy or peacemaking accurately and links it to Jesus, but leaves out God’s promise or gives an unclear explanation of blessedness.
· Recognises that blessed people may experience sadness, but cannot yet explain how the promise of comfort helps make sense of this.
· Recites blessings, matches words correctly or identifies Jesus as the speaker without explaining what his teaching communicates about a blessed life.
· Gives only general advice about kindness, equates blessedness with wealth or constant happiness, or suggests that suffering itself is good or that perfect behaviour earns heaven.
· Offers a personal commitment or an account of good behaviour without explaining the teaching. Religious commitment and personal goodness are not assessment evidence for this Understand outcome.
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Compare Matthew and Luke’s description of the new law, or great commandment and make links between the new law a parable and Jesus’ summary of the law and lessons for Christian life today.
	· I know what Jesus’ Great Commandment is
· I can make links between the Great Commandment, the New Law and the parable of the Good Samaritan
I can give examples of how living out these laws might look in our world today.
	Assessment method 48: Hermeneutical Approach: LAaSMO (Attributed to Dr Margaret Carswell)
Task: Provide both passages in full, side by side. Adapt LAaSMO to focus on literary form, setting, meaning and Christian life today. Briefly establish the divisions between Jewish and Samaritan communities. Pupils annotate the passages or explain orally:
· What teaching about love appears in both passages? Who states the two commandments in each?
· What does Matthew say the commandments sum up? How does Luke develop the teaching through a parable?
· How does one action of the Samaritan express love of neighbour?
Finish with an explained connection: commandment → Samaritan’s action → Christian life today. For example, pupils explain why a Christian might include an excluded classmate outside their friendship group. Each arrow needs an explanation, using ‘because’ or ‘this shows’.

Assessment method 18: Be the Teacher
Task: Give pupils this deliberately flawed sample alongside the passages:
Both passages connect love of God with love of neighbour. In both, Jesus says the two commandments, and both include the Good Samaritan. The parable teaches Christians to help only people from their own group.
Pupils identify the accurate statement, correct the errors and support their corrections with details from the texts. They then add a sentence explaining how the parable could guide a Christian’s actions towards someone unfamiliar or excluded today.

Assessment method 10: Exit Tickets
Task: After the fuller comparison activity, collect a short individual written or recorded response:
1. Describe one important similarity and one difference between Matthew’s and Luke’s accounts.
2. Explain how one action of the Samaritan expresses Jesus’ commandment of love and could guide a Christian today.
Keep the passages available so that the ticket checks understanding rather than memory alone.


	Expected evidence
· Identifies love of God and love of neighbour as the shared teaching, while keeping the accounts distinct: Jesus answers in Matthew; the lawyer answers and Jesus affirms him in Luke.
· Explains that Matthew presents the two commandments as summing up the Law and the Prophets, while Luke connects knowing the law with practising it through the Good Samaritan.
· Uses a particular action, such as tending wounds or arranging care, to explain practical mercy towards someone across community divisions.
· Explains a relevant present-day Christian action through the commandment and parable. Love of neighbour remains connected to love of God.
Vocabulary: Pupils use commandment, parable and neighbour accurately. Mercy or charity can describe practical love; clear everyday explanations also reveal understanding. The teacher-facing theological frame is that Jesus fulfils God’s law and the New Law includes the Holy Spirit’s grace. Where grace is used, ‘God’s help to live this love’ is an appropriate explanation.

Working towards 	
· Compares the accounts accurately but does not explain how the parable expresses the commandment.
· Explains the Samaritan’s mercy but gives a present-day example without connecting it to Jesus’ teaching.
· Focuses only on love of neighbour, leaving love of God out of the shared summary of the law.
· Recites the commandments or retells the parable without explaining connections.
· Claims both accounts contain the parable, restricts ‘neighbour’ to friends or nearby residents, or says the New Law makes God’s earlier moral teaching irrelevant.
· Offers only ‘be kind’, a personal promise or an attractive drawing without an explanation of the teaching.
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Make simple links between the Beatitudes and the Ten Commandments.
	· I can find some links between Moses and Jesus as the New Moses
I can make a simple link between one of the Beatitudes and the 10 commandments and how they fulfil the Law. 
	Assessment method 18: Be the Teacher
Task: Pupils improve this fictional pupil explanation:
The commandment against killing and Jesus’ blessing of peacemakers both concern love of neighbour. They mean exactly the same thing, so Christians no longer need the Commandments.
Pupils identify the helpful link, correct the mistakes and explain their corrections orally or in writing. Prompts could include:
· ‘How do these two teachings both express love of neighbour?’
· ‘What does actively making peace add to the explanation?’
· ‘How could the final sentence be corrected?’

Assessment method 10: Exit Tickets
Task: From the teachings studied, pupils select one Commandment and one Beatitude and complete a short explanation:
The commandment … teaches … . The Beatitude … teaches … . They are linked because … .
A brief example of how a Christian might live out both teachings can help clarify the connection. Pupils may respond in writing, through an annotated drawing or through a short oral explanation recorded by an adult. There is no predetermined matching key: different connections are acceptable when supported by the teachings’ meanings.


	Expected evidence
· The pupil identifies a relevant Commandment and Beatitude and explains a meaningful connection using both teachings. For example: ‘The commandment against killing protects life. Peacemakers work to stop conflict and help people live peacefully. Both express love of neighbour.’
· Speech, writing or annotations explain why the teachings connect, rather than relying on similar words or their positions in a list.
· The explanation respects both teachings: the Commandments already express love, and the Beatitudes deepen its expression through attitudes and actions. Simple language is sufficient.
· Working vocabulary includes commandment, Beatitude and the meaning of relevant words such as peacemaker. Fulfil can support an explanation if understood; Old Law, New Law and grace belong to the wider teacher-facing framing and need not appear in a successful simple link.

Working towards
· The pupil selects a plausible pair but explains only one teaching, leaving the connection unclear.
· The pupil says ‘both mean being kind’ but needs prompting to show how the particular teachings express love.
· The pupil explains a supplied link but has not yet demonstrated that they can make a connection themselves. A further supported opportunity can clarify their understanding.
· Listing, numbering or reciting the teachings without explaining a connection.
· Matching statements by shared words or assuming every Beatitude has one fixed Commandment partner.
· Claiming that the Beatitudes replace the Commandments, or that the Commandments have nothing to do with love.
· Describing personal kindness or producing an attractive drawing without explaining the relationship between the teachings.
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Describe accurately in sequence and detail what the disciples see at the Transfiguration, saying something about the importance of Moses and Elijah.
	· I can imagine what the three apostles might have seen and experienced at the transfiguration
· I can include the key details from the scripture
I can begin to explain the significance of the presence of Moses and Elijah at the transfiguration.
	Assessment method 18: Be the Teacher
Task: Prepare a short, deliberately flawed account: place the cloud before Moses and Elijah appear, omit a significant visual detail, and leave the sentence ‘Moses and Elijah are important here because…’ unfinished. Pupils correct the sequence, supply the missing detail and complete the explanation. They then give their own connected account, orally or in writing.
Useful prompts include:
· ‘What needs to move so that the events follow Matthew’s account?’
· ‘Describe what the disciples see, from Jesus’ changed appearance to seeing Jesus alone.’
· ‘Explain how Moses and Elijah connect God’s earlier teaching and messages with Jesus.’
	
Task: Provide this deliberately inaccurate account from a fictional pupil:
Peter, James and John went up a high mountain with Jesus. A bright cloud appeared first. Then Moses and Elijah appeared, and afterwards Jesus’ face and clothes shone. The voice told the disciples to listen to all three leaders. Moses and Elijah were important simply because they were famous. At the end, the disciples saw only Moses and Elijah.
Pupils correct the order and inaccurate statements, adding precise details from Matthew’s account. They then give a complete corrected account, orally or in writing, using their own words. Finish with these prompts:
· “Moses is important here because…”
· “Elijah is important here because…”
· “Their presence and the Father’s words help us understand that Jesus…”

Assessment method 10: Exit Tickets
Task: Following the main activity, collect brief individual responses to two prompts:
· ‘Describe what happens from the cloud appearing to the disciples seeing Jesus alone. Include what they hear.’
· ‘Why are Moses and Elijah important in this event? Explain each figure’s connection with God’s earlier teaching or messages.’
Allow a short recorded or adult-scribed response where writing would obscure understanding.

	Expected evidence
· A connected, accurate account with relevant detail. In Matthew, this follows Jesus taking Peter, James and John up the mountain; his face shining like the sun and his clothes becoming white as light; Moses and Elijah appearing and speaking with him; Peter’s suggestion about shelters; the bright cloud and voice; the disciples’ fear, Jesus’ touch and reassurance; and their seeing Jesus alone. Dialogue may be accurately paraphrased.
· A brief explanation that Moses represents the Law and Elijah the Prophets: God’s earlier teaching and messages to Israel, which point towards Jesus. A simple explanation is sufficient; separate biographies are unnecessary.
· Recognition that the Father’s words identify Jesus as his beloved Son and explain the significance of what the disciples see. Jesus’ glory is revealed; he does not become divine at this moment.
· Meaningful use of names and relevant vocabulary. Transfiguration, disciples, Law and prophets support the account, but explanations in simple words also show understanding. Technical wording such as ‘the fullness of divine revelation’ is teacher-facing framing, not required pupil language.


Working towards
· Events are broadly ordered, but significant details or transitions are missing.
· Moses and Elijah are identified correctly, but their importance is explained only as ‘important people from long ago’.
· A pupil associates Moses with the Law and Elijah with the Prophets but cannot yet explain why their presence matters in an account about Jesus.
· Naming figures or describing brightness in a single picture without demonstrating narrative sequence.
· Repeating supplied vocabulary or a model explanation without being able to explain its meaning.
· Combining distinctive details from different Gospel accounts without recognising the difference.
· Claiming that the disciples see the Father physically, that Moses and Elijah are equal to Jesus, or that Jesus first becomes God here.
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Make links between the seven petitions (requests) of the Our Father and their meaning for
Christians.
	· I know what the seven petitions of the Our Father prayer are
I can make links between each of the petitions and what each one means for Christians
	Assessment method 18: Be the Teacher
Task: Provide the Our Father alongside a fictional pupil’s seven-row guide, with one row for each petition. Include some accurate explanations, some gaps and two clearly identified statements to check: ‘Daily bread means only food’ and ‘Lead us not into temptation means God wants people to do wrong’. Across two short sessions, pupils improve the guide and explain their changes. For each petition, ask for a short link between its words and its Christian meaning.
Useful prompts include:
· ‘What are Christians asking God for in this petition? Which words help explain its meaning?’
· ‘Explain how asking God for forgiveness connects with forgiving other people.’
· ‘What do the first three requests focus on? How does this help explain the order of the prayer?’

Assessment method 10: Exit Tickets
Task: At the end of a learning episode, provide the wording of one or two petitions and request a brief explanation linking the words to their Christian meaning. Accept a short written response, an annotated drawing or an oral explanation recorded by an adult.
Possible tickets include:
· ‘How does “Give us this day our daily bread” express dependence on God? Include bodily and spiritual needs.’
· ‘Explain the link between the two parts of the forgiveness petition. What do Christians ask of God, and what do they commit themselves to do?’
· ‘How does “Deliver us from evil” express trust in God? Explain why it means more than asking for an easy day.’
Use equivalent prompts for the other petitions over subsequent lessons. Keep a simple record of which petitions each pupil has explained; one ticket supplies evidence only for the requests it addresses.

	Expected evidence
Across the assessment opportunities, pupils connect each petition’s words with its Christian meaning. Short explanations are sufficient; the following meanings guide teacher observation rather than prescribe wording to memorise.

Petition	    -         Indicative link in a pupil’s explanation

‘Hallowed be thy name’    -	Christians ask that God’s name be honoured as holy. God is already holy; people do not make him holy.
‘Thy kingdom come’   -	Christians ask for God’s loving rule to be welcomed in the world and brought to fulfilment. The request concerns life now as well as future hope.
‘Thy will be done on earth as it is in heaven’  -Christians ask that God’s will be done and seek help to live as God asks. This does not mean accepting wrongdoing without acting.
‘Give us this day our daily bread’    -   Christians depend on God for bodily needs, including food, and spiritual nourishment that helps them grow in faith.
‘Forgive us our trespasses, as we forgive those who trespass against us’     -	Christians ask for God’s mercy and commit themselves to forgiving others. Forgiveness is not something they purchase or earn.
‘Lead us not into temptation’    -	Christians ask for God’s help to resist temptation and remain faithful when tested. The petition does not mean that God wants them to sin.
‘Deliver us from evil’    -	Christians trust God to free and protect them from evil and its power, including what harms their relationship with God.

Pupils may also notice that the first three petitions put God’s name, kingdom and will first, while the remaining four bring human needs to God. Explanations of ‘our’ and ‘us’ may show that Christians pray for others alongside themselves.
Relevant vocabulary includes petition meaning request, holy, kingdom, forgiveness and temptation. Understanding is evident through accurate use or clear paraphrase. Teacher-facing expressions such as ‘filial trust’ and ‘the formation of Christian desire’ are not required pupil vocabulary.

Working towards
· Pupils explain some petitions accurately but leave others as unexplained quotations or vague statements.
· Pupils connect ‘daily bread’ with dependence on God for food but omit spiritual needs.
· Pupils explain asking God for forgiveness but overlook the linked commitment to forgive others.
· Pupils suggest a relevant Christian action but need prompting to connect it with the petition and what Christians ask of God.
· Reciting, sequencing or matching all seven petitions without explaining their meaning.
· Giving general statements such as ‘Christians should be kind’ without linking them to the prayer.
· Repeating misconceptions, such as God needing to be made holy or God wanting people to sin.
· Reporting personal prayer habits or producing an attractive drawing without an explanation of the relevant petition.
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Show understanding of how the virtue of either hope or charity (love) links with Jesus’ teaching in
the Beatitudes.

	· I know what the virtue of Hope is
I can show that I understand how the Beatitudes link to the virtue of Hope
	Assessment method 18: Be the Teacher
Task: Provide one fictional pupil explanation, matching the virtue studied:
· Hope: ‘Jesus promises the kingdom of heaven to those persecuted for doing what is right. Hope means trusting that God will make their troubles disappear straight away.’
· Charity: ‘Jesus says peacemakers will be called children of God. Charity means being friendly only to people we like.’
Pupils identify the accurate teaching, correct the mistaken explanation and explain the connection: ‘This Beatitude links with hope/charity because…’. A final sentence can describe how this could guide a Christian’s choice when doing good is difficult. Responses may be spoken or written.

Assessment method 10: Exit Tickets
Task: Use three connected prompts, answered in a few sentences or a brief oral explanation:
1. Describe what Christians mean by the virtue of hope or charity.
2. Select one Beatitude. Explain how its teaching or promise connects with that virtue.
3. Give an example of how this connection could help a Christian choose what is good.
For hope, a suitable example is continuing to do what is right despite opposition. For charity, a suitable example is seeking a fair peace with someone difficult to like. These provide contexts for explanation; pupils need not describe their own behaviour.

	Expected evidence
· Describes the chosen virtue accurately: hope trusts God’s promises of lasting happiness with him; charity means loving God and seeking the good of others, including those difficult to like.
· Explains a relevant connection with Jesus’ teaching. For example: ‘The promise of the kingdom supports hope because Christians trust God even when doing right brings trouble.’ Alternatively: ‘Peacemaking shows charity because love of God leads Christians to seek others’ good and reconciliation.’ Equivalent pupil wording is sufficient.
· Uses virtue and the selected term hope or charity (love) meaningfully. Simple language about God helping Christians is appropriate; technical definitions of theological virtue or grace are not required.
· May make the link clearer through a plausible example of a Christian choice. The explanation, rather than the sophistication of the example, provides the evidence.

Working towards 	
· Describes the virtue and identifies a suitable Beatitude, but leaves their connection unexplained.
· Connects charity with kindness or hope with perseverance, but does not yet explain the relationship with God or Jesus’ teaching.
· Recites a Beatitude, matches labels or describes a kind action without explaining the link with the selected virtue.
· Explains hope as getting whatever someone wishes for, charity as liking everyone, or blessing as guaranteed comfort and success now.
· Suggests that good actions purchase heaven. An account of personal goodness or belief also does not establish understanding of this outcome.
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