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Year 6  Branch 3 Galilee to Jerusalem
The expected outcomes are a synthesis of the content outlined in the knowledge lenses and the skills described in the ways of knowing. 
Each age-phase will have a prescribed set of expected outcomes that will indicate what pupils are expected to know, remember and be able to do, using
the language of the ways of knowing and applying it to the discrete knowledge within each lens.
It is against these expected outcomes that schools will assess pupil progress, both formatively and summatively. 
This directory does not prescribe a particular approach to assessment but does provide clear expectations for each age-phase that will allow meaningful assessment to occur. 
(Page 40 RED)

Use this document alongside the Ways of Finding out what pupils know document from the Assessment Toolkit
https://www.dioceseofbrentwood.net/red-assessment/ 
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	Success Criteria
	Recommended Assessment Methods
	Outcomes of evidence
	Week/Lesson
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Show understanding of the scripture passages studied identifying authorial intention, recognising that the scripture speaks to people literally and carries a deeper spiritual meaning. (RVE)
	· I know what John’s purpose was for writing his Gospel.
· I can use theological vocabulary to explain the key teachings that John wanted to convey about Jesus in John 1.
· I can use theological vocabulary to explain the key teachings that John wanted to convey about Jesus in John 2:1-12
· I can use theological vocabulary to explain what these texts reveal about Jesus’ human nature.
· I can use theological vocabulary to explain what these texts reveal about Jesus’ divine nature.

	Assessment method 48: Hermeneutical Approach: LAaSMO (Attributed to Dr Margaret Carswell)
Task: Use an adapted LAaSMO discussion or annotation sheet. Provide previously taught information about the author, audience and setting where needed. Pupils identify the literary form, highlight a significant word, image, repetition or contrast, and explain what it helps the author communicate. Follow with a connected spiritual meaning drawn from the Church’s reading already explored in lessons.
Useful prompts include:
· “Describe what you notice about the way this passage is written. What does this help the author communicate?”
· “Explain its literal meaning, remembering what kind of writing it is.”
· “What does the Church understand this passage to reveal about God or Christ? Explain how this connects with the passage’s words.”

Assessment method 18: Be the Teacher
Task: Prepare a short fictional pupil explanation of a studied passage. Include one accurate observation and two misconceptions, such as “Literal meaning means taking every expression at face value” and “Spiritual meaning is whatever the passage makes someone feel”. Pupils retain the accurate observation and replace the mistaken statements with explanations of this passage’s meaning. Ask them to identify words or details supporting their corrections.
Useful prompt: “Explain the difference between the author’s intended message and an unsupported reading of this passage. Show how its spiritual meaning connects with what Catholics believe.”

Assessment method 10: Exit Tickets
Task: After work on a passage, invite a brief written or recorded explanation using these prompts:
· “The author uses these words or this image: ___. They help communicate ___.”
· “In the Church’s reading, this passage reveals ___ about God or Christ.”
· “These meanings connect because ___.”
Allow pupils to refer to the passage and taught vocabulary. A brief teacher follow-up can clarify an ambiguous answer.

	Expected evidence
· Pupils describe the passage accurately and explain a plausible authorial intention, supported by a relevant word, image or other feature of the text.
· They recognise how its literary form communicates meaning: for example, an image in poetry can express the author’s intended meaning without being a physical description.
· They explain a connected spiritual meaning consistent with the Church’s reading taught in lessons, making a relevant link to Catholic belief or another studied Scripture passage.
· They distinguish literal and spiritual meaning while showing how both concern the same passage. They do not need to find a separate hidden meaning in every detail.

Key pupil vocabulary includes author, the relevant literary form, literal meaning and spiritual meaning. Accurate explanations in accessible language also provide evidence. Teacher-facing phrases such as ‘the unity of Scripture’ and ‘the Church’s living Tradition’ guide interpretation; pupils need not recite their definitions.

Working Towards
· An accurate account and correct identification of literary form, with little explanation of what the author intends to communicate.
· A sound explanation of the author’s message, with spiritual meaning omitted or unclear.
· A relevant Catholic belief is identified, but its connection to the passage needs further explanation.
· Naming an author, sequencing events or repeating definitions without explaining the passage’s meaning.
· Treating a poetic image as a physical claim, or assuming every literary form communicates in the same way.
· Offering a personal feeling, an invented symbolic meaning or a generic moral slogan without support from the passage and its taught Catholic interpretation.
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Use specialist theological vocabulary to make links between each of the miraculous signs and Christian beliefs about Jesus, including some of the sacraments, and how these reveal he is truly
God and truly human.
	· I can use theological vocabulary to explain the key teachings that John wanted to convey about Jesus in John 1.
· I can use theological vocabulary to explain the key teachings that John wanted to convey about Jesus in John 2:1-12 (change according to reading)
· I can use theological vocabulary to explain what these texts reveal about Jesus’ human nature.
· I can use theological vocabulary to explain what these texts reveal about Jesus’ divine nature.

	Assessment method 48: Hermeneutical Approach: LAaSMO (Attributed to Dr Margaret Carswell)
Task: Use the literary form and meaning elements of LAaSMO with an accessible version of a complete sign narrative from John’s Gospel. Pupils identify a significant detail and explain what it reveals about Jesus, using a short vocabulary bank. For example: ‘Explain what Jesus’ tears and his calling Lazarus from the tomb reveal about him. Use the words sign, divine and human.’ Where a sacramental connection is supported, pupils explain that connection and what it helps Christians understand about encountering Christ in worship.
Apply this approach across every miraculous sign covered by U6.3.2 over the teaching sequence. Include some sacramental connections, without requiring a matching sacrament for every sign.

Assessment method 18: Be the Teacher
Task: Present this fictional pupil explanation: ‘Jesus was human when he cared about people, but became God when he performed miracles. The feeding sign means that the Eucharist is only a reminder of sharing bread.’ Pupils annotate corrections, then produce a short replacement explanation. Provide the feeding narrative alongside Jesus’ Bread of Life teaching. The replacement should use a relevant Gospel detail and explain the connection with the Eucharist. Paired discussion can precede an individual written or recorded explanation.

Assessment method 10: Exit Tickets
Task: Use one short explanation at the end of a relevant lesson. Suitable prompts include:
· ‘Explain how the feeding sign and Jesus’ words “I am the bread of life” help Christians understand the Eucharist. Explain more than the presence of bread in both.’
· ‘Explain how the healing sign studied today helps Christians understand Christ’s care in the Anointing of the Sick. Include how this sacrament can strengthen someone who remains ill.’
Accept a few written sentences or a brief oral recording. Across the sequence, vary the sign and the vocabulary being used.

Assessment method 18: Be the Teacher
Task: Give pupils this fictional pupil explanation alongside the relevant Gospel extract and short descriptions of the two sacraments of healing:
The healing of the paralysed man made Jesus’ authority to forgive visible. This means Jesus was God instead of being human. In Reconciliation, the priest forgives sins through his own power. Anointing of the Sick always makes someone physically well.
Pupils retain the accurate opening, correct the remaining statements and explain their corrections. Ask for a Gospel detail showing Jesus’ real humanity and accurate use of relevant taught terms, such as Incarnation, absolution and Anointing of the Sick. Finish with: ‘Describe what these two sacraments have in common and how each continues Jesus’ healing work.’ Explanations may be spoken or written in a short paragraph.

	Expected evidence
· Pupils select relevant details from each sign and explain what they reveal about Jesus. Their speech, writing or annotations go beyond recounting the extraordinary event.
· They explain that the same Jesus acts with divine authority through genuinely human words and actions. He is one person, truly God and truly human; he does not change between the two.
· They make meaningful links with some sacraments. For example, the feeding sign and Bread of Life teaching reveal Jesus as the giver of life and illuminate receiving his Body and Blood in the Eucharist. A healing sign can illuminate the grace and strengthening received through the Anointing of the Sick.
· They distinguish Gospel miracles from the Church’s sacraments. Sacraments are visible celebrations through which Christ gives grace, rather than merely reminders of past events.
· Across their responses, pupils explain Jesus as truly God and truly human. For example, where Lazarus is studied, they connect Jesus’ tears with his real human grief and his restoration of Lazarus to life with his divine authority. They do not describe Jesus as switching between being God and being human.
· Pupils explain a relevant connection with Reconciliation: Jesus has authority to forgive, and the priest speaks absolution in Christ’s name. They recognise that repentance and confession concern turning back to God, rather than simply reporting wrongdoing.
· Pupils connect Anointing of the Sick with Christ’s continuing compassion and healing presence, referring to laying on of hands or anointing with oil. They recognise that healing includes spiritual strengthening and does not promise an automatic physical cure.
· Essential vocabulary evidence is accurate use of sign, language for Jesus’ divinity and humanity, and the sacramental terms needed for the connection. A useful taught word bank includes Incarnation, divine nature, human nature, sacrament, grace and Eucharist. Meaningful use matters more than completing a fixed word list. Hypostatic union is teacher-facing theological framing, not required pupil terminology.

Working towards 	
· An accurate narrative description includes a relevant belief, but the pupil needs prompting to explain how the detail supports it.
· A pupil identifies bread in both the feeding sign and the Eucharist but only begins to explain the connection with Jesus as the giver of life. 
· A pupil explains divine authority but omits Jesus’ real humanity, or describes compassion without connecting it to belief about Jesus.
· A relevant sacrament is named, but the reason for the connection remains unclear.
· Vocabulary is broadly accurate but not yet used to explain relationships.
· A secure explanation of one sign is available, while other signs or sacramental connections remain unevidenced. This is a gap in coverage, not evidence that the pupil misunderstands them.
· Naming signs, sequencing events, matching pictures or recalling definitions without explaining their meaning.
· Describing miracles only as magic, impressive powers or lessons about kindness and sharing.
· Saying Jesus becomes God during miracles, that every miracle is a sacrament, that the Eucharist is only a reminder, or that sacramental healing always removes illness.
· Expressing personal faith or enthusiasm without explaining the content. Personal conviction is not evidence for this Understand outcome.
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Use specialist religious vocabulary to make links between one of the ‘I am’ statements and Christian beliefs about Jesus.
	· I can use theological vocabulary to explain what Catholics believe about Jesus’ I AM statement in John 6:35-48
· I can use theological vocabulary to explain the link between Jesus’ words in John 6:35-48 and the Sacrament of the Eucharist 

	Assessment method 48: Hermeneutical Approach: LAaSMO (Attributed to Dr Margaret Carswell)
Task: Select the literary form, setting and meaning prompts. Briefly revisit Jesus speaking to Martha after Lazarus’s death. Pupils explain orally or in a short written response:
· What does Jesus mean by calling himself ‘the resurrection and the life’? Use the words resurrection and eternal life to explain.
· How does this saying connect with Christian belief in Jesus as the Son of God or saviour? Identify something in the passage that helps explain the connection.

Assessment method 18: Be the Teacher
Task: Present this fictional pupil explanation:
‘I am the resurrection and the life’ means Jesus teaches people to behave well. ‘Son of God’ means he was a very good person.
Pupils annotate and improve it, explaining their corrections with reference to the saying. Offer a vocabulary bank containing resurrection, eternal life, Son of God and saviour. Follow paired discussion with a brief individual explanation.

	Expected evidence
· Explains that the saying concerns Jesus giving life with God beyond death, rather than only teaching good behaviour.
· Makes an explicit connection with Christian belief about Jesus. For example: ‘Christians believe Jesus is the Son of God. This saying presents him as the source of eternal life, so it connects with belief in him as saviour, bringing people to life with God.’
· Uses specialist vocabulary accurately within the explanation, in speech, writing or an annotated drawing. Relevant words clarify the connection rather than appearing as an unrelated list.

For this chosen saying, resurrection and eternal life are central vocabulary; Son of God and saviour help express the linked beliefs. There is no requirement to include every term. Salvation can support an explanation if taught. Technical formulations such as ‘one divine person in two natures’ inform teaching but need not be reproduced by pupils.

Working towards
· Explains resurrection or eternal life accurately but leaves the connection with belief about Jesus unstated.
· Identifies Jesus as the Son of God or saviour but cannot yet explain how this particular saying supports that belief.
· Explains that Jesus brings Lazarus back to life but does not connect this with the saying’s wider promise of eternal life.
· Recites the saying, lists religious words or retells the passage without explaining a connection between the saying and belief.
· Says only that Jesus is kind, gives good advice or helps people behave well.
· Uses ‘Son of God’ to mean merely a good person, or treats eternal life as simply living a longer earthly life.
Personal agreement with Christian belief is not evidence of meeting this Understand outcome; an accurate explanation is.
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Know the seven sacraments of the Catholic faith and explain the purpose of each sacrament in the life of the Catholic Church.
	· I know what the seven Sacraments of the Catholic church are
· I know which Sacraments are Sacraments of initiation, Sacraments of healing and Sacraments of service

	Assessment method 18: Be the Teacher
Task: Begin with a brief individual recall of the seven sacrament names. Then provide a fictional pupil’s seven-entry explanation sheet containing accurate, incomplete and mistaken explanations. Include statements such as ‘Reconciliation is saying sorry’ and ‘Confirmation means someone has finished learning about their faith’. Pupils identify accurate ideas, correct mistakes and add missing explanations. Each completed entry should explain the sacrament’s purpose in their own words.
Useful prompts include:
· ‘Explain what Catholics receive through this sacrament. How does this help the life of the Church?’
· ‘Explain Confirmation using the words “Holy Spirit” and “strengthens”.’
· ‘What needs adding to “Matrimony is a wedding celebration” to explain its purpose?’

Assessment method 10: Exit Tickets
Task: Use a short individual explanation at the end of selected lessons. Each ticket should name a sacrament and explain its purpose, with an occasional comparison where this clarifies understanding. Suitable prompts include:
· ‘Name the sacrament through which people receive new life in Christ and become members of the Church. Explain why water at this celebration means more than ordinary washing.’
· ‘Explain how the Eucharist nourishes the Church. Include what Catholics receive and its connection with Christ’s saving offering.’
· ‘Reconciliation and Anointing of the Sick are both sacraments of healing. Explain the different purpose of each.’
Collect evidence across the teaching sequence so that all seven purposes are covered. One ticket provides evidence about its selected content, not the whole outcome.

	Expected evidence
Across speech and writing collected over time, pupils name all seven sacraments and explain their distinctive purposes. Wording may vary while conveying the following meanings:

Sacrament	Purpose conveyed in the pupil’s explanation
Baptism	Gives new life in Christ and makes a person a member of the Church.
Confirmation	Strengthens the baptised through the Holy Spirit to live and share their faith.
Eucharist	Nourishes Catholics with Christ’s Body and Blood, unites the Church and joins its members to Christ’s saving offering to the Father.
Reconciliation	Brings Christ’s forgiveness of sin and restores relationship with God and the Church.
Anointing of the Sick	Brings Christ’s strengthening, peace and healing grace in serious illness or frailty; it is not restricted to the moment of death.
Holy Orders	Gives grace for ordained ministry serving the Church’s worship, teaching and care.
Matrimony	Gives a husband and wife grace for lifelong faithful love, helping each other grow closer to God and serving family and Church.

Pupils connect what God gives with its purpose: for example, Christ’s forgiveness restores a relationship wounded by sin. Descriptions of signs and actions support these explanations.

Accurate sacrament names are essential; taught equivalents such as Penance for Reconciliation are acceptable. Relevant vocabulary includes Holy Spirit, forgiveness and grace. Pupils may explain grace as God’s gift of life and help. The teacher-facing phrase efficacious signs of grace need not be reproduced, but explanations should convey that God acts through the sacraments.

Working towards
· Accurate names and purposes for some sacraments, with others omitted or confused.
· Statements such as ‘God helps people’ that need a more specific explanation for each sacrament.
· Correct descriptions of water, oil or other actions, with an incomplete connection to the sacrament’s purpose.
· Recognition that an explanation is mistaken, without yet being able to replace it accurately.
· Listing all seven names or matching supplied names and definitions without explaining their meaning.
· Describing only a ceremony, celebration or social benefit, such as ‘Baptism is a family gathering’.
· Explaining the Eucharist only as a reminder or ordinary shared meal, or Confirmation as graduation from religious education.
· Personal accounts of receiving sacraments, confident participation or attractive presentation without evidence of understanding their purposes.
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Explain the role of the deacon, priest, or bishop in administering the sacraments and why they are a part of sacramental celebrations.
	· I can explain the purpose and the role of the deacon, priest or Bishop in administering sacraments

	Assessment method 33: What Do You See?
Task: Provide a labelled photograph or illustration of a priest celebrating the Eucharist, with a deacon assisting. Identify the ministers explicitly rather than expecting pupils to recognise them from clothing. After a minute of observation, pupils annotate the image or give a short spoken explanation:
· ‘Describe what the priest does when celebrating the Eucharist. Use the word consecrate accurately.’
· ‘How is the deacon distributing Holy Communion different from the priest consecrating the bread and wine?’
· ‘Explain why the priest’s ministry matters, linking it to Catholic belief about Christ acting through the Church.’
Brief factual captions can support recall, but pupils should explain the connections in their own words. Use the method’s observation and explanation elements; personal feelings about the image are outside the assessed evidence.

Task: Provide two captioned photographs from taught material: a priest or bishop presiding during the Eucharistic Prayer, and a deacon proclaiming the Gospel or distributing Communion. Identify the minister and moment in each caption. After a minute of silent observation, pupils annotate one image and explain:
· What is this minister doing, and why does this ministry belong in the celebration?
· How is distributing Communion different from consecrating the bread and wine?
Use the observation and explanation stages of the method. Pupils should connect visible actions with previously taught beliefs; the photograph alone cannot establish their sacramental meaning.

Assessment method 29: Hot Seating
Task: In pairs, pupils take turns as an RE expert answering questions about one taught example: a deacon baptising, a priest celebrating the Eucharist or a bishop celebrating Confirmation. The role is to explain Catholic teaching. Suitable questions include:
· ‘What does this minister do in this sacramental celebration?’
· ‘Explain how ordination prepares and entrusts this minister to serve the Church.’
· ‘Why is this minister part of the celebration? Make a link with what Catholics believe about Christ and the Church.’
A follow-up can test a relevant misconception: ‘Someone says a deacon is simply a trainee priest. Explain what needs correcting.’ After paired rehearsal, gather a brief individual spoken or written explanation so that each pupil’s understanding is visible.

	Expected evidence
· Describes a relevant sacramental action accurately and explains its purpose. For example: ‘At Mass, the priest consecrates the bread and wine. Catholics believe Christ acts through his ministry. He serves the whole Church and helps the people participate in its worship.’
· Links the chosen minister’s role to being ordained for service within the Church. An explanation about a bishop may connect his ministry with succeeding the apostles; an explanation about a priest may connect his ministry with his bishop.
· Explains that the minister serves Christ’s action and the Church’s celebration. The congregation also participates in worship.
· Uses sacrament and the relevant minister’s title accurately. Ordination or Holy Orders should carry meaning, even if explained in familiar words. Consecrate is relevant to the Eucharistic example. Teacher-facing terms such as ecclesial communion are unnecessary.

Evidence should relate to the minister studied; an exhaustive account of all three ministries is unnecessary.
· Priest or bishop: Explains that Holy Orders gives him the ministry of presiding at Mass and consecrating the bread and wine, which become Christ’s Body and Blood. Attributes this to Christ acting through the minister, rather than the minister’s personal power.
· Deacon: Explains his distinct ordained ministry of service through an example, such as proclaiming the Gospel or distributing Communion, linking it to helping the Church hear God’s Word or receive Christ’s gift. Recognises that he does not consecrate.
· Where the bishop is studied: Connects his role with leading the sacramental life of the local Church; recognises that priests also celebrate Mass in communion with him.
· Explains that ministers serve Christ’s gift and the worship of the whole Church. Recognises that the congregation also participates through listening, prayer, thanksgiving and Communion.
· Uses the relevant minister’s title and terms such as Holy Orders, consecration and Communion meaningfully. Formal theological expressions such as in persona Christi are not essential pupil vocabulary; explaining that Christ acts through the priest or bishop is sufficient.

Working towards
· Accurately describes what the minister does but explains his presence only through practical duties, such as organising the service.
· States that ‘Christ acts through the minister’ but cannot connect this belief with the chosen sacramental example.
· Gives a sound explanation of shared service but confuses a particular responsibility, such as distributing Holy Communion and consecrating the Eucharist.
· Lists titles, clothing, objects or actions without explaining their meaning.
· Treats deacons, priests and bishops as interchangeable, or describes every deacon as a trainee priest.
· Claims that the minister replaces Jesus, independently makes God act or performs everything while the congregation has no part.
· Names ministers, identifies vestments or sequences actions without explaining a role and its meaning.
· Claims that the priest acts by his own power, that only a bishop can celebrate Mass, or that a deacon can consecrate because he distributes Communion.
· Offers personal feelings about a minister or Mass without an explanation of the ministry. Personal faith or enthusiasm is not evidence of meeting this Understand outcome.
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Describe some ways their local parish community celebrates the sacraments, noticing which are celebrated occasionally, and which are celebrated frequently, giving reasons for this.
	· I can describe the ways my local parish celebrates the Sacraments- including how often they are each celebrated - and the reasons for this

	Assessment method 33: What Do You See?
Task: Following quiet observation of photographs of the selected celebrations, pupils describe who participates and one or two significant actions, explaining their meaning. Accessible image descriptions can support observation. Pupils then use the parish information to compare frequency and give reasons connected to each sacrament’s purpose.
Useful prompts include:
· ‘Describe how the parish community takes part in this celebration.’
· ‘What does the parish information show about how often these celebrations happen?’
· ‘How does the purpose of each sacrament help explain this pattern?’

Task: Pupils improve a fictional pupil’s account:
Mass gathers the parish to worship. Whenever the parish celebrates Baptism, the same people are baptised again. Sacraments celebrated less often matter less.
Pupils retain accurate statements, correct mistakes with reasons, and add missing information from the local evidence. Their additions should describe how Mass and another sacrament are celebrated, identify their frequency and explain the religious reasons for those patterns.
Useful prompts include: ‘What needs correcting, and why?’ and ‘What could be added to explain why Mass is central to parish life?’

Assessment method 18: Be the Teacher
Task: Give pupils a fictional pupil’s explanation containing accurate information and deliberate errors, for example:
The parish community gathers regularly for Mass. A person is baptised once, so the parish can celebrate Baptism only once. Sacraments celebrated less often matter less.
Pupils retain accurate statements, correct errors and explain their corrections. They add a description of how the local parish celebrates one frequent and one occasional sacrament, with a reason for each pattern. Local information remains available for checking details.

Assessment method 29: Hot Seating
Task: In pairs, pupils take turns as a parish welcome guide, using the shared evidence pack. Each answers questions such as:
· ‘Describe how this parish celebrates Mass and one other sacrament.’
· ‘What does the local information show about how often each is celebrated?’
· ‘How do Catholic beliefs help explain these patterns?’
· ‘How can Baptisms happen regularly in a parish although each person is baptised only once?’

Allow preparation time and vocabulary prompts. Record a short individual explanation from each pupil.

	Expected evidence
· Describes some local sacramental celebrations through meaningful actions and community participation: for example, people gathering, listening and praying at Mass, or water being poured at Baptism as a person becomes a member of the Church.
· Identifies frequent and occasional celebrations accurately from local information, without assuming every parish has identical patterns.
· Gives reasons connected to purpose. For example, the Eucharist continually nourishes the community’s union with Christ; Baptism brings a person into the Church and is received once by that person, while the parish celebrates it for different people.
· Distinguishes the parish’s celebrations from an individual’s reception and recognises that occasional celebration does not mean lesser importance.
· Uses sacrament, Mass/Eucharist and the names of the other selected sacraments accurately. Simple explanations such as ‘Christ gives God’s life and help through the sacraments’ can express meaning. Teacher-facing formulations such as visible and sacramental communion are not required pupil vocabulary.

Working towards 	
· Describes celebrations and identifies frequency, but gives only timetable reasons, such as ‘Mass happens because it is Sunday’, without connecting this to its purpose.
· Explains a sacrament’s purpose but gives no local description or evidence of its frequency.
· Knows that a person receives Baptism once but applies this incorrectly to the whole parish.
· Lists sacrament names, labels photographs or copies parish notices without describing celebrations and explaining reasons for their frequency.
· Explains frequency through popularity or supposed importance, or describes sacraments only as social occasions.
· Offers personal preferences or accounts of attendance without demonstrating the required understanding. Presentation quality and personal religious participation are not evidence of this outcome.
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